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	Educational Aims of the programme



	
	The course aims to provide a flexible programme of study that enables learners to develop their knowledge and skills in relation to their caring role, and to empower individuals to achieve their full learning potential.  
On completion of the course learners in partnership with their client will be able to:
· Use knowledge about caring to provide care for individuals 

· Demonstrate a range of skills that promotes person centred care 

· Select appropriate problem solving approaches to care

· Function effectively in partnership with others in inter-agency and multi-disciplinary teams
· Reflect upon personal learning and the caring role
· Identify personal development needs through self-awareness
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	Learning Outcomes of the Programme

	
	

	A
	Knowledge and understanding

	
	· Use knowledge about caring to provide care for individuals 

· Demonstrate a range of skills that promotes person centred care 

· Select appropriate problem solving approaches to care

· Function effectively in partnership with others in inter-agency and multi-disciplinary teams

· Reflect upon personal learning and the caring role

· Identify personal development needs through self-awareness


	
	Teaching/learning methods and strategies

	
	It is important to recognise that the learners in this situation are mature people who have not previously had an opportunity to further their educational development.  Each learner has a unique set of skills, knowledge and experience gained from work which allows them to explore and build more complex understandings based on principles, theories and techniques relevant to their caring situations (care settings).  This is acknowledged in the use of student-centred learning strategies that encourage and facilitate participation and activity as a means of achieving personal growth.  However, given their diverse backgrounds, it is recognised that learners may be at different developmental stages of autonomous learning; therefore a mix of teaching strategies is used.  Through lectures, workshops, seminars, tutorials and work based practice students are encouraged to reflect on their own practice in conjunction with theory. 


	
	In addition to traditional approaches, e-learning has been introduced to the programme using the medium of the Virtual Learning Environment (VLE). This offers materials which provide information, interactivity, predefined connections and feedback in the context of care. Learners become members of a learning community through Computer Mediated Conferencing (CMC) an approach which facilitates communication and synergy of learning opportunity between learners, and learners and teachers.  In addition blended methods of face-to-face and e-learning are being introduced.   This approach will significantly enhance the reach of learning throughout the community of Carers and help meet the needs of those learners for whom conventional education is unsuitable or unavailable.


	
	Assessment

	
	Assessment procedures fulfil the functions of satisfying academic criteria and promoting advancement towards the learner’s personal goals.  There is also flexibility and learner choice to allow development and achievement of the stated aims and objectives of the course.

In line with the proposed learning approaches and backgrounds of the learners, assessments are by a combination of written course work such as a critical incident analysis and activity based projects, for example, poster presentations, video analysis, objective structured clinical assessment (OSCA) and learning logs as well as traditional essays.  Various forms of assessment facilitate the integration of previous experience with current theory allowing for reflective practice and therefore the development of transferable skills.  An emphasis is placed on relevance for practice in order to promote enhanced care and to encourage creative thinking in their work and personal life
Caring encompasses a wide range of skills which come together in the delivery of client care.  During University College based learning, students will be introduced to these skills.  Work based practice is integrated with modules to provide students with the learning opportunities in which to link theoretical knowledge with practical experience.  Work based practice facilitates the development of skill competence through observation, reflection and practice.  Practice records guide students through context specific learning experiences. 

The assessment strategies are designed to acknowledge the process of learning as well as the product.  Care has been taken to offer assessment strategies that can be achieved by all students whether they are in employment or not.  



	B
	Intellectual (thinking) skills


	
	· Use knowledge about caring to provide care for individuals 

· Demonstrate a range of skills that promotes person centred care 

· Select appropriate problem solving approaches to care

· Function effectively in partnership with others in inter-agency and multi-disciplinary teams

· Reflect upon personal learning and the caring role

· Identify personal development needs through self-awareness


	
	Teaching/learning methods and strategies

	
	Active learning is encouraged through the use of techniques such as group work, poster development; work based learning, discussion, debate and the use of real life situations.  Relevant content is specifically introduced by short focused information sessions where appropriate.  The course also encourages learner choice by allowing free module choice within modules in relation to topics for assessment and group work is facilitated.  The level of study being undertaken influences the amount of learner participation, self-direction and class contact time.

The course team share the belief that participants should be active and self-directed in their learning.  In particular students reflect upon their own practice and the how their learning can affect them personally and professionally.




	
	Assessment



	
	Assessment procedures fulfil the functions of satisfying academic criteria and promoting advancement towards the learner’s personal goals.  There is also flexibility and learner choice to allow development and achievement of the stated aims and objectives of the course.

In line with the proposed learning approaches and backgrounds of the learners, assessments are by a combination of written course work such as a critical incident analysis and activity based projects, for example, poster presentations, video analysis, objective structured clinical assessment (OSCA) and learning logs as well as traditional essays.  Various forms of assessment facilitate the integration of previous experience with current theory allowing for reflective practice and therefore the development of transferable skills.  An emphasis is placed on relevance for practice in order to promote enhanced care and to encourage creative thinking in their work and personal life.

The assessment strategies are designed to acknowledge the process of learning as well as the product.  Care has been taken to offer assessment strategies that can be achieved by all students whether they are in employment or not.


	C
	Practical skills

	
	· Use knowledge about caring to provide care for individuals 

· Demonstrate a range of skills that promotes person centred care 

· Select appropriate problem solving approaches to care

· Function effectively in partnership with others in inter-agency and multi-disciplinary teams

· Reflect upon personal learning and the caring role

· Identify personal development needs through self-awareness


	
	Teaching/learning methods and strategies

	
	Teaching and learning approaches recognise that carers are mature people who have not previously had an opportunity to further their educational development this is acknowledged in the use of student centred learning strategies that encourage and facilitate participation and activity as a means of achieving personal growth.  There is also flexibility and learner choice, which allows development and achievement off the stated aims and objectives of the course.

Through appropriate teaching/learning strategies the ability to use cognitive, psychomotor and 

affective skills is gained.

Learning methods and approaches are appropriate because they are dependent on the student’s levels of work place experience.  Methods and strategies take in to account students own experiences and need for further learning in their own work placed environments.  



	
	Assessment

	
	In line with the proposed learning approaches and backgrounds of the learners, assessments are by a combination of written course work and activity based projects, for example, poster presentations, video analysis, skills based analysis and learning logs.  Various forms of assessment facilitate the integration of previous experience with current theory allowing for reflective practice.  An emphasis is placed on relevance for practice in order to promote enhanced care and to encourage creative thinking in their work and personal life.

The assessment strategies are designed to acknowledge the process of learning as well as the product.  Care has been taken to offer assessment strategies that can be achieved by all students whether they are in employment or not.  

Students are also assessed within their own practice area this assessment takes the form of self-appraisal; which reflects how a student has developed through activities undertaken and evidence produced.  Supervision and mentorship: whereby supervisors and students discuss and agree plans of action for completion of activities, to facilitate evidence.  Supervisors mentor students throughout the course, therefore progress is discussed regularly to aid students development using the portfolios as a focus for supervision.  The students supervisor and academic supervisor sign statements of achievement at the end of the modules to reflect the above process.

	
	When undertaking work based practice learning, all students following the programme are facilitated by a practice supervisor.  Practice supervisors accept responsibility for overseeing students’ practice experience in order to facilitate the achievement of student learning objectives.  An academic tutor, whose role includes liaison with the practice supervisor, is assigned to each student.  Practice supervisors have normally undertaken preparation for practice supervision within their place of employment or completed the distance learning module ‘Facilitating Work Based Learning’ offered by QMUC Partnerships in Active Continuous Education (PACE).  Academic tutors meet with practice supervisors before and during practice experience.  This enables academic tutors to assist and support the practice supervisor in managing the student’s experience, to extend and enhance the theoretical input of the course and to obtain maximum benefit from practice experience.  Meetings between practice supervisors and academic tutors can occur in either the work place or University College. These are designed to offer an opportunity both for individual preparation of practice supervisors and for ongoing support when this is most needed.  The nature and frequency of these meetings is negotiated individually according to the expressed views and needs of the students and the practice supervisors.

The programme team acknowledge the need to be flexible in our approach to practice supervision, to monitor the situation and to be prepared to respond to changes.



	D
	Transferable skills

	
	· Use knowledge about caring to provide care for individuals 

· Demonstrate a range of skills that promotes person centred care 

· Select appropriate problem solving approaches to care

· Function effectively in partnership with others in inter-agency and multi-disciplinary teams

· Reflect upon personal learning and the caring role
· Identify personal development needs through self-awareness


	
	Teaching/learning methods and strategies

	
	Each learner has a unique set of skills, knowledge and experience gained from work which allows them to explore and build more complex understandings based on principles, theories and techniques relevant to their caring situations (care settings).  This is acknowledged in the use of student-centred learning strategies that encourage and facilitate participation and activity as a means of achieving personal growth.  However, given their diverse backgrounds, it is recognised that learners may be at different developmental stages of autonomous learning; therefore a mix of teaching strategies is used.  From the learning achieved the students are encouraged to reflect on their role as carers and develop the skills that allow them to address changes in their work practice.   With encouragement students acknowledge the transferability of skills and knowledge being developed.



	
	Assessment

	
	Assessment procedures fulfil the functions of satisfying academic criteria and promoting advancement towards the learner’s personal goals.  There is also flexibility and learner choice to allow development and achievement of the stated aims and objectives of the course.

In line with the proposed learning approaches and backgrounds of the learners, assessments are by a combination of written course work and activity based projects, for example, poster presentations, reflective accounts, video analysis, portfolio development, skill based learning and learning logs.  Various forms of assessment facilitate the integration of previous experience with current theory allowing for reflective practice.  An emphasis is placed on relevance for practice in order to promote enhanced care and to encourage creative thinking in their work and personal life.

The assessment strategies are designed to acknowledge the process of learning as well as the product.  Care has been taken to offer assessment strategies that can be achieved by all students whether they are in employment or not.  
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	Programme structures and features, curriculum units (modules), credits and award requirements

	
	The Higher Education Certificate Programme in care is designed in the part-time mode.  It is a modular programme of studies following the University College semester structure. 

Pattern of Attendance and Duration of Studies

The programme is offered in the part-time mode 
and can be completed in a minimum of two semesters (for standard full-time entrants) or a maximum of six years.  A full-time route can be offered if there is demand.

SCQF Level seven (Certificate) Studies

All students complete the core modules as indicated in Table 1.  Students are able to select from a range of Level 1 modules (see Table 1 below) to accumulate the required points for exit at SCQF level seven, bringing the total number of modules to 12.  A number of modules have been specifically developed to meet the needs of carers.  These modules have an applied theoretical and/or practice focus.  Students are also able to access a number of relevant modules from previously validated courses within QMUC.

Table 1:
Level 1 Modules

Table 1:  Core and Elective Modules (Showing possible 2 year sequence for part time students)  

Core Modules: 7

Credit Points

Hours

Year & Semester module offered

Advocacy and Empowerment

10

100

Year 1 Semester 1

Caring in a Changing Context 1

10

100

Year 1 Semester 1

Caring in a Changing Context 2

10

100

Year 1 Semester 2

Introduction to Practical Caring Skills

20

200

    Year 1 Semester 1&2

Rights, Reasons , Risks

10

100

Year 2 Semester 1

Learning through work – work based learning

10

100

Year 2 Semester 2

Elective Modules: 5 to be completed

Understanding Persistent and Chronic Illness 1&2

20

200

   Year 2 Semester 1&2

Teaching Carers about the Ageing Process and Illness Arising  from Ageing Process 1

10

100

Year 2 Semester 1

Teaching Carers about the Ageing Process and Illness Arising  from Ageing Process 2

10

100

Year 2 Semester 2

Teaching Carers about Epilepsy & the Administration of Rectal Diazepam

10

100

    Year 1 Semester 1 or 2

Living with a Life Threatening Illness

10

100

Year 1 Semester 2

*Nutrition

10

100

Year 1 Semester 2

*Mental Health Awareness for Carers

10

100

Year 2 Semester 1

*Caring for People with Challenging Behaviour

10

100

Year 1 Semester 2

*Sexuality and Personal Relationships 

10

100

Year 2 Semester 2

*Learn to learn

5

50

Access/Year 1

*Internet and I

5

50

Access/Year 1

*New modules




	
	Additional Elective Modules

The curriculum planning team have identified a number of additional modules which will be developed in the future to provide students with increased choice of elective modules.  For example:  Disability and Empowerment, Activities for Older People, Social Support and Families

In addition students may wish to access some modules from within the Faculty of Health and Social Sciences.   It is anticipated that some modules will be offered at SCQF Level 8  to allow progression to further degree level studies.
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	Support for students and their learning

	
	The Student Experience

An induction programme is implemented for all students with special attention paid to the needs of part-time students. Emphasis is given to providing students with the necessary skills for commencing a programme of degree level studies.

Students are made aware of systems of support, academic tutor arrangements and their role in monitoring and evaluation of the course.  Students are guided through the course handbook and an assessment is made of their learning needs.  They are assisted to develop personal time management strategies that enable them to effectively balance their workload.  The above strategies should address the possible tension between the team’s philosophy of student-directed learning and the student’s need for direction and support.

Student support during work based practice is provided by academic tutors and practice supervisors.  A variety of teaching and learning strategies which promote student self-direction and problem-solving are employed and recorded in the portfolio as aspects of the student’s personal profile.  The three-way partnership between students, practice supervisors and the University College staff is an important element in work based assessment. 
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	Criteria for admission

	
	Admission

· All applicants will meet the general entry requirements of the institution.

· All applicants will normally need to provide evidence of capacity to benefit from the programme of study.

· Applicants who can demonstrate academic achievement at SCQF Level seven, relevant to module outcomes, may be awarded specific credit points and given credit exemption from appropriate modules.

· Applicants who can demonstrate assessable prior experiential learning at SCQF level seven may be awarded specific advanced standing and given exemption from appropriate modules.

General Entry Requirements for Higher Education Certificate in Care
The admissions policy for the Higher Education Certificate in Care is consistent with the principles and philosophy of the course.  The primary condition of access is based on the premise that it is open to all carers who can show that it will be of benefit to them and for whom there is a reasonable expectation that they will succeed.

It should be recognised that the target group for this course includes many people for whom formal education has created barriers to participation.  Such barriers are actual as well as cultural and include issues to do with mode of attendance, the location of courses, the lack of flexibility of the programme, teaching and learning methodology, the relevance of the curriculum and issues to do with entry onto programmes.

It is the intention of this programme to tackle these barriers and to ensure that students’ previous educational experiences are considered and utilised as part of programme design and delivery.

This underpinning rationale also extends to the process of admission.



	
	It will be admissions policy:

a) To recruit viable numbers in each module.

b) To ensure that viable numbers will flow through from the first to subsequent levels in each module.

c) To provide a flexible admissions process which allows entry to degree study for learners who do not necessarily satisfy the general course and subject requirements.

Admissions Process

Admission to the programme is based in particular with reference to the candidate’s previous formal educational experience and/or the knowledge and competencies gained through their role as a carer.

Candidates should be at least 17 years of age before October of the year of entry and the following educational qualifications would be sufficient for entry:

APL and APEL  -  via consultation with appropriate Admissions staff and the production of an appropriate portfolio.  Applications are particularly welcomed from students who do not possess formal qualifications and each case will be dealt with on its own merits.  (See also Appendices III and IV).

GCE and GCSE  -  Advanced level, 2 passes and GCSE/Ordinary level, 3 passes in other subjects.

Scottish Certificate of Education  -  Higher grade, 3 passes and Standard or Ordinary grade, 2 passes in other subjects.

SQA National Certificate  -  a certificate of completion of an appropriate group of National Certificate modules, each application to be considered on its own merits.

Access to Single Modules as Associate Students

It is possible to take single modules in this modular course without enrolling for the award.  Successful completion of a single module in this way can be recognised as providing evidence that the candidate is capable of enrolling for the Certificate award.

Double modules must be taken in their entirety.

Learners are advised that certain modules may carry specific pre-requisites (see module descriptors).  These are to ensure that learners embarking on a module are adequately prepared.

Pre-Access

If applicants are considered unready for enrolment onto the Certificate programme or onto single modules as associate students, they should be guided towards a Pre-Access course provided in partnership with PACE (Partners in Active Continuous Learning).  Successful completion of this course will provide students with the opportunity to progress onto either the Associate route or to the Certificate route (see Appendix V).
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	Methods for evaluating and improving the quality and standards of teaching and learning

	
	Mechanisms for review and evaluation of teaching, learning, assessment, the curriculum and outcome standards

	
	Course Evaluation and Monitoring
Course Committee

The Course Committee is the major decision-making body and is the forum for policy concerning conduct, review and development.  The terms of reference of the Course Committee are found in the University College’s Academic Handbook (QMC 1995).
Student/Staff Consultative Committee

Quality of the course participants’ educational experience is monitored through the Student/Staff Consultative Committee.  This Committee comprises the Course Leader as Convener, members of the course team and course participants who shall constitute a majority.

The terms of reference of the Student/Staff Consultative Committee are found in the University College’s Academic Handbook (QMC 1995).

External Examiners

In accordance with the established procedures of the University College, External Examiners are appointed.  The role of the External Examiners approved by the University College for the course is to ensure that justice is done to the individual student and that the standard of the University College’s awards is maintained.  The responsibilities of the External Examiner are governed by the established policy and procedures of the University College.  External Examiners’ reports will contribute to the annual course monitoring.   A Chief External Examiner will be appointed for the course.

Board of Examiners

The Board of Examiners has delegated to it by Academic Council, executive powers to deal with examinations and the assessment of course participants.  The terms of reference are found in the College’s Academic Handbook (QMC 1995).

Quality Assurance : Queen Margaret University College

All courses in Queen Margaret University College are subject to quality assurance mechanisms in the form of annual course evaluation and ongoing monitoring.   An annual report is prepared by the Course Committee according to guidelines issued by the Academic Standards Committee.  This report is then subjected to a series of monitoring techniques to ensure that problems and issues are being effectively identified and improved for the course operating in the next session.  An essential part of the process is monitoring and course evaluation performed by staff and students.

The Academic Handbook contains information about the operation of the Course Committees, Boards of Examiners, the Student/Staff Consultative Committees and the role and function of External Examiners.  These structures provide a monitoring role and promote good quality courses.

Students are allocated to an academic tutor who provides appropriate professional and academic support.  Open dialogue between staff and students should ensure smooth communication and day-to-day operation of the course.



	
	Committees with responsibility for monitoring and evaluating quality and standards

	
	As above


	
	Mechanisms for gaining student feedback on the quality of teaching and their learning experience

	
	Student feedback on the quality of teaching and learning is received through each module evaluation, which all students are asked to complete at the end of the module.  Feedback from the collective findings contribute to the annual monitoring report.  This annual report is inspected by a number of committees.



	
	Staff development priorities include

	
	One team member has recently completed a Postgraduate Certificate in Professional Education.

Several team members attended relevant workshops and conferences.

Proposal for WEB CT development via QMUC innovations fund under completion

Proposal for funding from Scottish Workforce Empowerment for life long learners (SWELL) completed successfully. 

Two team members have undertaken book reviews/proposal reviews.

Collaboration with informal carers representatives leading to the development of the Informal carers curriculum sub group

Two new elective modules developed and successfully validated. 

One new module under development, others in the process.

The team work hard to maintain and develop new links with practice.

The team also believes research into this area is paramount  
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	Material used in designing the programme

	
	The move of people from institutional to community care has resulted in the expansion of the carers role and responsibility.  Our aim was to provide a course to meet the individual needs of carers and develop their knowledge skills and attitudes.  This enables them to fulfil their multi faceted role with confidence.  Community care services in the future will depend on this workforce being offered opportunities to gain relevant qualification this will enhance the status and value of a significant workforce.

As a result of economic and social pressures on many formal and informal carers, many have been disadvantaged when it comes to accessing opportunities such as education.  Numerous carers who look after loved ones operate on a 24-hour basis, leaving little opportunity to pursue interests or progress their education.  Professional carers, often underpaid and over worked are also disadvantaged with regard to educational development and life long learning opportunities. With regards to current policy developments it is envisaged that all carers will require to secure formal qualifications in the coming years.  St Josephs Service, Queen Margaret University College, Edinburgh (QMUC) and others therefore planned and developed a tailor made course called the Higher Education Certificate in Care which is an innovative one of its kind modular programme of studies offering level one degree level study at level 7 of the Scottish Credit Qualifications framework.

This flexible programme was developed by St Josephs Service an independent charitable organisation and QMUC.   It built on an already successful existing preparatory course for carers within St Joseph’s service.  This partnership quickly evolved to include numerous other social and health care providers.  The multi-agency planning group worked extensively to produce a course that we are confident will fill a gap in the educational needs of this important group of people.  The new course offers a comprehensive coverage of the knowledge skills and attitudes needed by carers to deliver safe and effective care and services across the broad spectrum of personal social and health care.  

Whilst the programme itself is new and innovative we also believe that the multi agency type working allows for the active and creative involvement of service users and carers in the planning and the delivery of this course.

In the development of this course we referred to_

Queen Margaret University college, Quality Assurance Handbook

Scottish Office Department of Health (1997) Designed to Care:  Renew the National Health Service in Scotland

National Health service Management Executive (1993) A vision for the future:  The nursing midwifery and health visiting contribution to health and health care Department of Health, London

Scottish Executive Health Department Management Executive (1999) Leaning Together:  A strategy for education, training and life long learning for all staff in the National Health Service in Scotland

Scottish Executive (2000) The same as you?  A review of services for people with learning difficulties

Scottish Executive (2001)  Aiming for Excellence
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	Key sources of information about the programme can be found in



	
	Validation document

Definitive document

Annual monitoring report 2002/2003

Course committee and exam board minutes


Mapping of Learning Outcomes

	
	MODULES

	
	ADVOCACY AND EMPOWERMENT
	CARING IN A CHANGING CONTEXT 1 & 2
	UNDERSTANDING PERSISTANT AND CHRONIC ILLNESS 1& 2
	PRACTICAL CARING SKILLS
	RIGHTS  REASONS AND RISKS
	LIVING WITH A LIFE THREATENING ILLNESS
	TEACHING CARERS ABOUT EPILEPSY AND THE ADMINISTRATION OF RECTAL DIAZEPAMTHE 
	LEARNING THROUGH WORK-WORK-BASED LEARNING
	TEACHING CARERS ABOUT THE AGEING PROCESS AND ILLNESS ARISING FROM THE AGEING PROCESS 1
	TEACHING CARERS ABOUT THE AGEING PROCESS AND ILLNESS ARISING FROM THE AGEING PROCESS 2
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	LEARNING OBJECTIVES
	A
	Knowledge and Understanding
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	On completion of the Degree students will have gained knowledge and understanding of:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	A1
	Use knowledge about caring to provide care for individuals 
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	A2
	Demonstrate skills which will enable them to manage the health and social care needs of an individual
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	A3
	Select appropriate problem solving approaches to care
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	A4
	Function effectively in partnership with others
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	A5
	Reflect upon own learning and the carer’s role
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	A6
	Identify their personal development needs through self-awareness
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	B
	Intellectual (Thinking) Skills
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	On completion of the Degree students will be able to:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	B1
	Use knowledge about caring to provide care for individuals 
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	B2
	Demonstrate skills which will enable them to manage the health and social care needs of an individual
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	B3
	Select appropriate problem solving approaches to care
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	B4
	Function effectively in partnership with others
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	B5
	Reflect upon own learning and the carer’s role
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	B6
	Identify their personal development needs through self-awareness
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S – Studied and/or applied

A – Assessed

Mapping of Learning Outcomes contd.

	
	MODULES

	
	ADVOCACY AND EMPOWERMENT
	CARING IN A CHANGING CONTEXT 1 & 2
	UNDERSTANDING PERSISTANT AND CHRONIC ILLNESS 1& 2
	PRACTICAL CARING SKILLS
	RIGHTS  REASONS AND RISKS
	LIVING WITH A LIFE THREATENING ILLNESS
	TEACHING CARERS ABOUT EPILEPSY AND THE ADMINISTRATION OF RECTAL DIAZEPAMTHE 
	LEARNING THROUGH WORK-WORK-BASED LEARNING
	TEACHING CARERS ABOUT THE AGEING PROCESS  1
	TEACHING CARERS ABOUT THE AGEING PROCESS  2
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	Learning objectives
	C
	Practical Skills
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	On completion of the Degree students will be able to:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	C1
	Use knowledge about caring to provide care for individuals 
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	C2
	Demonstrate skills which will enable them to manage the health and social care needs of an individual
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	C3
	Select appropriate problem solving approaches to care
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	C4
	Function effectively in partnership with others
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	C5
	Reflect upon own learning and the carer’s role


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	
	C6
	Identify their personal development needs through self-awareness.
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	
	D
	Transferable
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	On completion of the Degree students will be able to:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	D1
	Use knowledge about caring to provide care for individuals 


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	
	D2
	Demonstrate skills which will enable them to manage the health and social care needs of an individual
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	
	D3
	Select appropriate problem solving approaches to care


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	
	D4
	Function effectively in partnership with others


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	
	D5
	Reflect upon own learning and the carer’s role


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	
	D6
	Identify their personal development needs through self-awareness.
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(


S – Studied and/or applied

A – Assessed

Mapping of Learning Outcomes

	
	MODULES

	
	NUTRITION
	MENTAL HEALTH AWARENESS FOR CARERS
	CARING FOR PEOPLE WITH CHALLENGING BEHAVIOURS
	SEXUALITY AND PERSONAL RELATIONSHIPS
	LEARN TO LEARN
	INTERNET AND I
	
	
	
	

	
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A

	LEARNING OBJECTIVES
	A
	Knowledge and Understanding
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	On completion of the Degree students will have gained knowledge and understanding of:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	A1
	Use knowledge about caring to provide care for individuals 


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	A2
	Demonstrate skills which will enable them to manage the health and social care needs of an individual
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	A3
	Select appropriate problem solving approaches to care


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	A4
	Function effectively in partnership with others


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	A5
	Reflect upon own learning and the carer’s role


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	A6
	Identify their personal development needs through self-awareness
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	B
	Intellectual (Thinking) Skills
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	On completion of the Degree students will be able to:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	B1
	Use knowledge about caring to provide care for individuals 


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	B2
	Demonstrate skills which will enable them to manage the health and social care needs of an individual
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	B3
	Select appropriate problem solving approaches to care


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	B4
	Function effectively in partnership with others


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	B5
	Reflect upon own learning and the carer’s role


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	B6
	Identify their personal development needs through self-awareness
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	


S – Studied and/or applied

A – Assessed

Mapping of Learning Outcomes contd.

	
	MODULES

	
	NUTRITION
	MENTAL HEALTH AWARENESS FOR CARERS
	CARING FOR PEOPLE WITH CHALLENGING BEHAVIOURS
	SEXUALITY AND PERSONAL RELATIONSHIPS
	LEARN TO LEARN
	INTERNET AND I
	
	
	
	

	
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A
	S
	A

	Learning objectives
	C
	Practical Skills
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	On completion of the Degree students will be able to:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	C1
	Use knowledge about caring to provide care for individuals 


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	C2
	Demonstrate skills which will enable them to manage the health and social care needs of an individual
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	C3
	Select appropriate problem solving approaches to care


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	C4
	Function effectively in partnership with others


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	C5
	Reflect upon own learning and the carer’s role


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	C6
	Identify their personal development needs through self-awareness
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	D
	Transferable
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	On completion of the Degree students will be able to:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	D1
	Use knowledge about caring to provide care for individuals 


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	D2
	Demonstrate skills which will enable them to manage the health and social care needs of an individual
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	D3
	Select appropriate problem solving approaches to care


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	D4
	Function effectively in partnership with others


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	D5
	Reflect upon own learning and the carer’s role


	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	

	
	D6
	Identify their personal development needs through self-awareness
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	
	
	
	
	
	
	
	


S – Studied and/or applied

A – Assessed

Programme 


Specification
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